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Rajagla Buddhist Monastery Complex: The Biggest Spitual
Center in Ancient Sri Lanka

Dr. Gamini Ranasinghé
Department of History & Archeology, University ofiS
Jayewardenapura, Sri - lanka

Dr. Alexander Kapukotuwa?
Department of History & Archeology, University ofiS
Jayewardenapura, Sri — lanka
&
Dr. Alexander Anedc®
Department of African & Asian Studies, Nnamdi Axiki University,
Nigeria

Introduction

The Buddhism is received from India in the thirditeey BC the regime
of the great king Asoka. Arhath Mahinda and Arh&dmgamittha led
the Buddhist mission to Sri Lanka in the period &fhg
Devanampiyathissa (BC) who the ruler in the kingdoof
Anuradhapura. Within very short period Buddhismesgr over the
island because of royal patronage. The Buddhissioniss explained in
the great chronicle named Mahawamsa and other mpatery records
as well as early Brahmin inscriptions also proveslroyal patronage.

! 2 Department of History and Archaeology, UniversifySri
Jayewardenepura, Gangodawila, Sri Lanka
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Figure 1.Rajagla Archaeological Site Figure 20151
Land use Pattern in Ampara District
Source: Basedn Survey Department: Source: Based on $t

Department: 2015
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Rajagala monastery site is the one of the main Bistidenter from the

bagging of the Buddhist society in Sri Lanka. Rajagarchaeological
reserve is located Uhana secretarial division & Almpara district of

the Eastern province in Sri Lanka. This is the bgjgBuddhist

monastery in Sri Lanka that is spread over 1026sa@nd recorded the
highest place about 1038 feet on mean sea levedulkduwa 2017:1-

4). The monastery complex is formed with a mainuntain and

several sub mountains, planes, natural pods, foreater stream,

thousand of medicine plants, animals and otherabtesources.

There are two beautiful stairways to approach te tbp of the

mountain. Through the area it can be seen cavase $tuilding, stupa
(pagoda), stone pathways, Buddha statues, manneses, t stone
burials, stone houses etc (Godakumbura 1964:3%:19246.3). There
are recorded very limited archaeological activities the site by the
department of archaeology because of the war, tfared limitation of

the trained officers at that time. Professor Parigin@ana concerned to
one of most important inscription where located top the site.

According to the inscription, at least the site drae as a Buddhist
monastery early 200BC (Paranavithana 1985:34). Mewd is not

clear about founder of the monastery but scholatsagention on site
through historical documents to unearth its history

The king named Lajjathissa (119-109BC) has givegehpatronage to
the development of the site (Mahawamsa 33:14-15¢pB@amsa
1970:11-20). At the present Rajagala called as datthanne and
Rassahela. Somehow, Rajagala has several naméa imdcriptions
and other chronicle such as Girikumbilavihara, Kilathissapabbatha,
Ariyakaravihara, Girikumbilathissavihara and Dafsdbavathavihara
(Kannangara 2014:84-103). After king Lajjathisshentseveral rulers
named Mahadathikamahanaga (337-365AD), Mahasen-3@YAD)

and Mahinda Il (777-797AD) had given special attemt on

construction of Rajagala in the kingdom of Anurgulra (Kannangara
2014:96-99, Hettiarachchi 2014:120-137). Finallye tdepartment of
history and archaeology, university of Sri Jayewaepura and
department of archaeology made collaborate attémihte recent past
to read the monastery through scientific approathen the first
prehistoric excavation held in 2016 and its histwack to several
thousand years. At the moment the site is not Boigtdhist monastery

www.igboscholarsforum.com.rigl
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also rich with prehistoric evidences such as stoots, bones and rock
arts.

Meditation monasteries

Due to the influence of Buddhism, hundreds of maimnst changed into
monastery sites especially several mountain sitepulpted as
meditation monasteries. Therefore, two kinds of asteries were
appeared in the ancient Sri Lanka lileamples in the settlementand
the temples in the forest Temples that located near to village and
urban area were more crowded and always the marked with ruling
system in the country. At least they have intedanéth civil matters of
devotees, because they were totally depended orams@ttlements.
Villages and rulers also expected the help from ksofor ruling
system. The above situation was pathetic becauseiatitm and
enlighten walked away from the monasteries like #@agiriya,
Mahaviharaya and Jethawanaya. They were more aumteto
distribute the Buddhism, writing books and insdaps, constructions
and other material activities. This background getesl conflict
between monks and rulers then numbers of probldew fo the
temples to avoid meditation and to be reachedemihbana.

The second group of the temple totally concernebuitd mind power
and to be attend to nibbana. They were lived imtbentain and forests
where people were less used. Normally, this kincthohasteries located
far from the urban area also was not to closed ilihg systems, even
they were tried to be away from villages too.

Those type of temples which explained above, aggeaven first stage
of the Buddhism in Sri Lanka. The main monasteri@smed
Mahavihara, Abhayagiriya and Mihinthalaya which walayed main
role in kingdom of Anuradhapura era as tbmples in the settlement
Ritigala, Arankale, Manakanda and Rajagala foreshasteries were
main forest temple or the main meditations templehie same era.
Although, there was two type of temples, the mownkse lived in both
places. According to their wish and need they wahanged to both
places. But some of monks lived only in the forashasteries and they
were engaged with only meditations. The main aias wo enlighten
and stop the rebirth.

www.igboscholarsforum.com.rib2
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Rajagala is the one of very important meditatiomastery located in
forest which was situated in very far from humattlements as well as
from the political sector. There are very intemggtistories about
Rajagala monastery. According to those storiesethare five hundred
arhath monks in the complex. There are more tlifan daves and
numbers of buildings in the site, therefore, theoant of monks is
believable. Although, the monastery was locatedy viar from the

capital, the royal patronage is received over sdveenturies. Since
kingdom of Anuradhapura, Rajagala is the biggestastery complex
in Sri Lanka. The calm environment is an esserttiéhg for the

meditation not only that natural beauty but alsstatice from populated
areas had been make favorable environment for maakée in

concentrated mind. The place was ideal for the kefpfestyle as

mentioned in Vinaya. The ancient record named \dsudgga has
provided guidelines for a meditation life and highted the impotence
of forest living, including the rejection of populamonasticism
(Wijeysuriya 1998:42-43).

Natural Resources in Rajagala

Rajagala monastery has rich natural water sourdéehvwlew over year.
Also there is a man-made tank and natural pondhemock. Two of
stone bowls had used to store drinking water th¢cted from natural
stream. The stream is still offering water to tite.sThere are another
several streams which activating in the rainy seemad another few
months. There are more than fifty natural cavesénsite to be used as
residence for monks. The site is rich with raw mate for the various
kinds of constructions. Two pathways for the toprafuntain are very
difficult creature because they needed to discauragd limit of the
visitors. There are numbers of fruits, yams, nutsl @ther natural
resources to be used for monks over the forest. eBom, the
difficulties were not a barrier to look after monks the meditation
complex. The ruins of refectory hall in the sitee agxplaining the
richness and capability to bear five hundreds batr monks. On the
other hand, the forest temples of Sri Lanka haviigdy attention of the
Buddhist. The food time table of above all tempdes fill without a
space. The arhathsociety in Rajagala had madgeimde to the island
and gets more attention of king and royalties a4 agepublic. That is
why they received the relic of arhathMahinda whe wae son of great
king Asoka as well as the person who led the Béddigssion to Sri
Lanka. Although, he led the Buddhismission overigiiend there is not

www.igboscholarsforum.com.rib3
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any stupa (pagoda) except in Rajagala. Becausgg®ajplayed very
significant role in the kingdom of Anuradhapura.

Summary

Rajagala Buddhist monastery is the main meditatemer where lived
numbers of arhath monks in the island with haviegspect of king and
public. The complex was important with favorablesiesnment for the
meditation and keep up the simple lifestyle thatcheo be enlightened
for the stop of next birth. After two thousand ameb hundred years
later, still Rajagal is appearing as a meditatienter for the public. The
project of Rajagala now is preparing logistic foeestablish an
international meditation center in Rajagala mongsieca.
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Figure 3. Caves
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Figure 5. Buildings and stupa (Pagodas)
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Figure 6. Building and pathways
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Low Level of Language Competence: A Fundamental Faar for
Promoting Frequency of Code-Switching Among Adolesmnt Igbo-
English Bilinguals

BY
Njoku Nneka C.t
Department of English Language and Literature

Alvan lkoku Federal College of Education Owerri
nnekachinaenye @yahoo.cot3348037360839

&

Onuabuobi Oluchi Stephanie 2
Department of English Language and Literature

Alvan lkoku Federal College of Education Owerri
wstephwills@gmail.corm2348069272330

Abstract

The study aimed at investigating the factors pramgothe frequency of
code switching and mixing among Igbo-English biliaf students of
Owerri North Local Government Area of Imo StateheTstudy created
awareness on how lack of adequate exposure to leyhguage and
Vice-Versa leads to the frequency of code-switctangpng this group.
The background information was introduced and eelditerature was
reviewed. Hyme’s theory of communicative competenes used as
the theoretical framework backing the study. Thienary data used
was questionnaire directly administered by the aedeer to three-
hundred secondary school students who were randeetgcted from

three schools in Owerri North Local Government Ar&e researchers
further collected samples of code-switched speethesigh careful

observation of conversations among students. Triunfis revealed
that the key factor promoting the frequency of eedétching among

this group was low level of language competence lank of lexical

equivalents in their first language; Igbo languad®. minimize the rate
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of code-switching, the researcher recommends thants should take
adequate measures to ensure that their childreglafea good mastery
of their indigenous language. The Lexicographersrewéurther
encouraged to create more Igbo terminologies aricertieem available
to the general public.

Introduction

Nigeria is a culturally and linguistically diverseation.  This
multilingual nature made it imperative for Englishbe adopted as an
official language uniting the diverse linguisticogps. The Igbo
language on the other hand is one of Nigeria'sethmajor indigenous
languages. “The Igho people according to Afigh®7@:84) are closely
knit group that has a very large population ancbihprises more than
five dialects and several sub-dialects”. It isarelpd as a child’s mother
tongue, the first language {La child should acquire before learning
other languages. It is also the primary languafyeoconmunication
which has developed to the point of being a schabject mainly in the
eastern part of the country.

According to Adetugbo (1984:4), “The earliest catntaf the Igbo
people with the Western World could be traced t® dldvent of the
Portuguese about the"6entury into the West African Coast and other
intrusion by other visitors especially the British” The European
Colonization of Africa brought about the impositioof English
language by the British as lingua Franca in Nigetinglish therefore
became the language of Colonial administration eddcation. The
importance of English language has been over-engdthsto the
detriment of our indigenous languages which is ewigtd in the speech
of adolescent Igbo-English bilinguals. The speethdolescent Igbo-
bilinguals is characterized by the mixture of these languages which
led to what is known today as English-Igbo” (a hgbof English and
Igbo language) otherwise called code-switching agnbilinguals of
South Eastern part of Nigeria

Code-switching is a wide spread phenomenon amadigbals. The
contact between two languages leads to the infusi@ome elements
from the target language. The contact betweenigndhnguage and
Igbo is not an exception. There is a tendencynitch and Mix Codes

www.igboscholarsforum.com.ri9



Ideal...Vol. 10.No.1

amongst bilinguals in the cause of their daily camivation with one

another in their speech community. However, Ezgiiko and Okolo

(1999:226) pointed out that “two culturally diffetecommunities may
come in contact by reason of marriage, religiortrade and develop
common economic and political system”. Such aacintay result in
quite a number of things which may include; Codéat&hing, Code-

Mixing, bilingualism, pidginization, create and bawing.

Code-switching is not a bad speech habit. It idbyaroduct of

multilingualism. When bilingual speakers are ngaaly competent in
two languages, code-switching takes place. Competemeans
possessing the knowledge, skills and abilities. m@etences vary from
one individual to another. Sometimes, it could lo&v or high

depending on certain factors. The communicativepstence of an
individual to use language is determined to a gegteint from the stand
point of the socialization of the child. The ageof socialization of a
child include: the home, the school, the churchhe home, or the
immediate environment of the child plays the kel lia explaining the
individual competence of the child in relation tetinfluence of other
speakers in the community in which the child liagl if the child is
not adequately exposed to syntax of the languagdoes not have
communicative competence in the language formsbtws for code-
switching and it's frequency. The frequency of cagtching is said to
be manifested in different cultures in differentgoees. The
predominance of this phenomenon in the speech ofescent Igbo-
English bilinguals has given rise to this study.

Purpose of the Study

The purpose of this study is essentially to find e extent to which
the proposed factor low level of language competermntributes to the
frequency of code-switching among adolescent Ighghgh bilinguals.

Research Questions
1. To what extent does low level of language compet contribute to
frequency of code switching?

Hypothesis 1

The low level of competence is a significant faatontributing to the
frequency of code-switching among the Igbo-Engfidimgual students.

www.igboscholarsforum.com.ri$0
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2. To what extent is lexical gap a factor assodiatih the frequency of
code-switching?
Hypothesis 2

The lack of lexical equivalents is a significantttar contributing to the
frequency of code-switching among Igbo-Englishrigjlial students.

3. To what extent is gender a factor associatel frétquency of code-
switching?

Hypothesis 3
The proportion of girls who code-switch among Idgbaglish bilingual
students is greater than the proportion of boys.

Method

The data got from the respondents were analysedgusimple
percentage because of the “Simple” and true toniéfeeire of the study.
The population of the study was made up of thréedls in the Owerri
North Local Government of Imo State. The reseaschmarefully
selected students whose first language (L1) is.lghte assessment
instrument was a Yes and No point rating scale tcocted by the
researchers and face-validated by specialistsenfihid to assess the
appropriateness of the items and their relevandbembjective of the
study. The Researcher’s questions were answeretiby percentage
scores.

What is Code-Switching?

Code-switching and Code-mixing are twin phenomena
sociolinguistics that have generated a lot of cordrsy among
researchers.

Many researchers have seen it as exerting negatikeence on the
language, while others see code-switching as aralatinguistic

behaviour triggered off by certain social, situa#ih linguistic and
psycho-social factors. Trudgil (1992:16) definead€-switching as the
process whereby bilingual or dialectal speakergctmiback and forth
between one language and another within the samecsation. Code-
mixing on the other hand occurs because of thadul phenomenon
whereby the speakers switch between languagesafticylar reasons
and purposes. He went further to give examplexaintries like

Nigeria and Hong-Kong where educated elites indig€ode-mixing
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using a Mixture of English and any of the localdaages as a strategy
of projecting two identities at once “e.g sophiasted person and a local
Patriot. According to Trudgil (1992:29) “domaindsconcept employed
in studying code-switching in multilingual contexdad in the study of
other situations where different languages, dialectstyles are used in
different social contexts”. He further describeardhin as a number of
factors which are believed to influence choice ofie (languages,
dialect or style) by speakers. He listed threk@nitial factors affecting
domain in his study.

i. The Topic
ii. The Role Relation
iii. The Locale

The topic referring to issues being discussede rbie relation refers to
our listener. According to him, our listener detares what language
we use. For instance, within a family domain, vewé pairs such as
father to mother, father to child, child to chiktc. The locale referring
to the place where the conversation takes placegave examples of
locale like the home, school, church, market, agidhbourhood.

In relation to the present study, the researchgree with Trudgil that
speakers switch between languages for particulasores. In other
words, the reason for code-switching is peculiaa fmarticular group of
people. He further stated that in Nigeria and HKogg, educated
elites switch codes to project two identities,

i. an educated person and
ii. alocal patriot/

The reason for code-switching among the group uidesstigation is
peculiar to them and may be quite different from thasons given by
Trudgil in his work.

Trudgil (2000:81) also initiated that “men and woméo not speak
languages, but they speak different varieties & shme language.
According to him, the fact is more or less contrdalby the social roles
they play in the society”. He found out that irrigdons, women use
standard forms more than men. In his study of NdmEnglish

bilinguals, Trudgil found out that the women ar@eoted to carry out
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different roles and in some cases this may cogelwth male and
female language. The notion of gender and languagation stated by
Trudgil is an indication that gender is studieddahen the social roles
women and men play in the society. From the sumro&rTrudgil’'s
work gender has no universal standard of signifiean

Different works by different sociolinguists haves@lsuggested that the
relationship between gender and code-switchingnloaglobal/standard
but rather should be examined based on a partidiniguistic group.
Romaine’s (1989:65) “study of Punjabis-English csgétching found
out the association between gender and code-swijciie found out
that women tend to code-switch more than men”.céfecluded that the
difference was due to gender role differentiationtihe community
under investigation. According to Romaine, in Bingham code-
switching is used mainly for personal communicatiwithin group
members in the community while pure Punjabis angk fitnglish are
sued for the communication with outsiders. Womenhasse wives
tended to have fewer contacts with the outside dvtithn men, and
therefore, would likely use Punjabis and Englishasately. Women
are said to use more proportionally standard ostjgieus variants than
men speakers from the same social background. n@nte Igbo-
English bilingual from the cultural perspectiveerth are more marked
differences between the male and female speectiulfsa Men engage
in proverbial sayings more than women. They ofiea proverb and
wise sayings in expressing their ideas. Provarbmadst cases are said
without alternating Codes. For instance: Onye raaraya sia n'ikwe,
onye amaghasi, ya sua n'ala (Onuekwusi 2001:17)

The above Igbo proverb cannot be code switchedade-tnixed thus:

Onye mara as ya $1a na Mortar
Onye amaghasi, ya s1a na ground

Myres and Scotton (1995:1) described code-switchmthe use of two
or more languages within the same conversatiorey Went further to
say that one of the uses of code-switching is tp likentify alternation
of linguistic varieties within the same conversatidMlyres and Scotton
also pointed out in their statement that some ogloeiolinguists like
Braj Kachru (1983) and other researchers associatidhim use the
term intra-sentential code-switching to refer te term code-mixing.
According to them, they prefer using the cover lalmele-switching to
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represent both phenomena. They further addedtihtterms could be
differentiated by the labels “intra sentential” afidter-sentential”;
intra-sentential representing code-switching whiéng inter-sentential
to represent code-mixing. Thus, he states

| prefer code-switching, as a cover term,
The two types can be differentiated by the
Levels intra-sentential and inter-sentential (1295

The work above demonstrates that in studying these phenomena
code-switching could be adopted as a cover labe¢poesent the two
concepts. The researchers, in some cases useeswidRing as a
cover label and the views of Myres and Scottoncati that it is not a
violation of rule.

Hudson (1996:51) defined code-switching “as the segumence of
multilingualism.” According to him, the languageoden by the speaker
who speaks more than one language depends onrtiuenstances and
what language the hearer understands. He gave péxanith the
Italian/German bilinguals where a speaker uses @erwithin family,
sausarian Italian dialect within the village anainstard Italian in formal
settings as schools, churches and work places.orditg to him, a
change of code equates to a change of situatiom wihe switches
between languages in a given discussion coincidb thie language
changes from one situation (language used withmilja to another
(speaking with neighbours). Hudson (1996:52) frthtated that the
changes are controlled by some rules that the membfethe same
society get from their own experiences which theecome “part of
their total linguistic knowledge” (Ibid).

Hudson (1996:56) in differentiating between bormogviand code-
switching explained that while “code-switching arabde-mixing
involve mixing languages in speech, borrowing imesl mixing the
systems themselves, because an item is borrowkeectmme part of the
host language”. The above view confirms the opintbat code-
switching is a consequence of the contact betweem a@r more
languages. His view also suggests that in studgaue-switching, the
difference between code-switching and borrowing utthdbe made
explicit. This is based on the fact that peopleoveode-switch often
think that they are borrowing words from the tardgeguage.
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Obiamalu and Mbagwu (2007:18) in their work on cguétching tried

to make a distinction between code-switching andrrdvang.

According to them, the difference between the teoms is usually
linked on phonological and morphological adaptatidimey argued that
code-switching is a type of borrowing, and therefaode-switched
elements can equally undergo phonological and nabogical

adaptation into the base language. However, Obiaarad Mbagwu
(2007:18) “classified code-switching into threedgpborrowing, quasi-
borrowing and true code-switching.”

The case of borrowing according to them, manifds¢mwlexical items
from one language are inserted into another anditdms undergo
phonological and morphological assimilation inte tiost language.

O maakigo ule ahu (Mark)

He has marked the examination

O din a tebulu (table)

It is on the table (Obiamaly and Mbagwu, 2007:18).

Quasi-borrowing according to them arises when th& language has
an equivalent but the intruding language equivalemhore often used
by both monolinguals and bilinguals and it may betassimilated into
the language.

a. Obi zuru car ohuru
Obi bought a new car
b. Obi zuru ugboala ohuru
Obi bought a new car (ibid:4)
C. Akwa ya na-acha red
His cloth is red in colour
d. Akwa ya na-acha obara obara

His cloth is red in colour (Ibid)

The third situation according to them is when theaker chooses to use
English when there are readily available Igbo egjeints.

3a. Fela na ecriticize onye obula
Fela criticizes everybody (Ibid:6)
b. Fela na akocha onye obula
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The two types of code-switching proposed by Mbagwd Obiamalu is
quite relevant to this study. The first type ithades a true situation of
borrowing because the borrowed words have beemiatsd and
universally accepted in the host language Igboe 3écond case they
referred to as quasi-borrowing is part of the foofithis research work.
In the examples given above the English word hagsmpetence
contribute to frequency of code-switching.

Factors Promoting Code-Switching.

Malik (1994:72) in his study of the communicativenétions of code-
switching among Hindi/English bilinguals of Indiaisdovered ten
reasons why these students code-switch.

These include:

Lack of facility

Lack of register

Mood of the speaker

To emphasizes a point

Habitual experience

Semantic significance

To show identity with a group
To address a different audience
Pragmatic reasons

0. To attract attention

BOXNOOR~WNE

According to Malik bilinguals or multi-linguals afh explain that
they code-switch when they cannot find an appro@rpression or
vocabulary item or when the language of converaatioes not have
the particular word needed to carry on with the veosation

smoothly. Secondly, he noted that when speakersnat equally
competent in two languages, code-switching takesepl He also
stresses the fact that code-switching occur indfiyghrases of
greeting, expressions of gratitude, discourse mgarle@mmands and
requests. He stresses that code-switching at ticydar moment

conveys semantically significant information. Lealichoice is seen
as conveying meaning during code-switching. He &sind out that
they engaged in code-switching to show that thegresh the same
values and experiences. Malik also found out tHadi/English

bilinguals use code-switching when the speakemnthtto address
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people coming from various linguistic backgroundsle gave an
instance of the Indian television announcer wherofises Hindi as it
is the national language but also switches to Bhgli Also, often
repeats the same in English for south Indian peapie do not know
Hindi.

Finally, he shows that in advertisements in Indiade-switching is
used to attract the attention of the reader/listene

Holmes (1992-35) describes code-switching “as a enfstam one
code (language, dialect or style) to another durspgech for a
number of reasons”. In her study of code-switchamgong English-
Maori speakers she discovered three factors thaétrrdme the
switching of codes;

Participants
Solidarity
Status

She found out that a speaker may similarly switoh another
language as a signal of group membership and slehedcity with
an addressee, to hide some information from a béndy, to reduce
social distance. Hilmes also discovered that gilals can switch
codes to discuss a particular topic. She furtteded that some of the
codes have effective functions;

Switching is used for amusement and dramateceff

It is used for joking.

A person may code-switch when he is angry

To put the addressee at a distance

To emphasize disapproval of one’s behavior or to
reprimand

akrwnRE

Holmes (1992-43) differentiates between lexicalrboing and code-
switching. According to her, code-switching inve$va choice between
the words of two languages or varieties, but lddi@arowing involves
borrowing single words due to the lexical need. rakd (1992-45)
listed the equivalence constraints and matrix laggurrame” (MLF) as
the two linguistic constraints guiding code-switaii In equivalent
language constraint switches occur at points wtrerggrammar of both
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languages matches each other. While the matriguiage frame
impose structural constraints on code-switched rantes. In
conclusion, Holmes states that the attitude of [gedpwards code-
switching is often due to the fact that people amaware that they
code-switch. They may think they are borrowingnirghe target
language.

The theoretical framework used in the study is drds@m one of the
leading sociolinguists of the time (Dell Hymes, 4%0). He
propounded a theory called communicative competembés theory
was propounded to account for the sociolinguisfiesspective of
knowledge that enabled people to use language ppately in a range
of diverse social contexts. According to Hymes, ¢éimvironment of the
child and other external factors to a large extatermines the child’s
communicative knowledge not just the innate abitifythe child to use
language.

According to Hymes (1974:60), the “... communicatogmpetence of
each individual is determined from the stand pointhe socialization
of the child.” The agents of socialization of @l@hnclude: the home,
the school, the church. The home or the immediateronment of the
child plays the key role in explaining the indivadicompetence of the
child in relation to the influence of other speakar the community in
which the child lives and if the child is not adatply exposed to the
syntax of the language or does not have commuun&athmpetence in
the language forms the basis for code-switchinbis Best explains the
situation faced by Igbo-English bilingual students.

The frequency of code-switching among adolescerto-lgnglish

bilinguals could best be accounted for using Hymntheory of

communicative competence with the link of Noam Chky's language
competence of the knowledge of language an indaligossess which
if limited leads to resorting to other alternatoades.

1. Hypothesis 1: the low level of competence isigmiicant factor
contributing to the frequency of code-switching agohe Igbo-English
bilingual students.
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S/n | ltems Total no of | Responses | No of
respondents Respondents
1 Do you speak 300 Yes 169
English more No 131
fluently than Igbo
language?
2 Are you more| 300 Yes 131
fluent in Igbo No 161
language?
3 Do you speak 300 Yes 300
English  without No 0
inserting Igbo
words or phrases?
4 Do you speak 300 Yes 7
Igbo without No 293
inserting English
words or phrases”

The findings show that 62.6 percent of the studikesEnglish language
more than Igbo, 49% prefer speaking English langud®.3% have
greater skill in English than Igbo language, an®%0speak English
without inserting Igbo words and phrases while 2g%ak Igbo without
inserting English words and phrases. This shoasdheater percentage
of students has low level of competence in Igboglege and it
corresponds with the hypothesis.

Table 2: Lack of Lexical gap.

s/n | Items Total no of| Responses| No of
respondents Respondents
1. Are there words in 300 Yes 300
English that does No 0
not have Igbo
equivalents ?
2. Are there words 300 Yes 0
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and phrases if No 300
Igbo that does not
have equivalents

in English?
3. Do you codeq 300 Yes 228
switch because of No 11

lack of Igbo
equivalents?

Table 2 shows that out of the 300 students usedhirstudy, 100%
agreed that there are words and phrases that doémwve readily Igbo
equivalents, 100% agreed that there are Englisldsvand expressions
that does not have readily Igbho equivalents, 97.3f6eed that
frequency of code-switching is an indication of Kaof lexical
equivalents in Igbo language. The researchersutdisthis a non-
fundamental factor contributing to the frequencyBased on their
interaction earlier on with the students where theyld not produce
readily available equivalents of some English wolike assignment,
phone, noise, criticize, etc. This shows that latlexical gap is not a
fundamental factor.

Table 3. To what extent is gender a factor associated wibe-
switching?

S/n | ltems Total no of| Responses| No of
respondents Respondents

1. Do girls| 300 Yes 152

code- No 148

switch

more than

boys?
2. Do girls| 300 Yes 206

use No 94

flowery

languages

than boys?
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The responses above show that there could be dittleo difference
between the speech of boys and girls. It equdlbws that gender is
not a significant factor to be associated with frequency of code-
switching among this group. The examples belowsanges of code-
switched utterances jotted down by the researchrgng the

observation exercise. The observation was carriet vdathout the

knowledge of the students. The gloss in Englishriten below each
utterance.

1. This is how somebody si abanye na trouble
“This is how somebody yets into touble”
2. Chipma na ecriticize principal bula

Chioma criticizes every principal
3. Emeka preparera maka exam a very well
Emeka kwadoro maka ule a nkeaa
4. 1 ga-abia school tomorrow?
I ga-ala uloakwukwo echi?
Will you come to school tomorrow?
5. A4 anyi ejikwala phone anyahia school
A si anyi ejikwala ekwentanyi ahia school
“They told us not to come to school with our hatds
6. Enyere anyassignment na English
Enyere anyihe omume na Bekee
They gave us assignment in English
7. Aga magba W.A.E.C na miracle centre
“I will register for WAEC at the miracle centre”
8. Nye m that your book
“Give me that your book”
9. Achpro m | copy note
“l want to copy note
10. A puola break
“It's break time”
11. Kedu side ebe | na-ala
“Which side are you going”
12. Abiara m school late
“I came to school late”
13. Sir nyere anypunishment
“The male teacher gave us punishment”
14. Principal si the whole class kneeluo down
“Principal told that the entire class to kneel ddw
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15. Anti ali gbara wicked
“That Aunty is wicked”

16. Echi wa moral instruction
“Tomorrow is moral instruction”

17. Kedu onye na-eme noise abaah
“Who is making noise there?”

18. We have meeting at three O’clocka Ba anyga alia ugbu a

“We have meeting at three O’clock, let us go te tharket

now

Conclusion

From the close investigation of all the code-swétthutterances from
the large corpus of data collected by the reseaschad from the
guestionnaire, it is quite imperative to say thambers of this group
readily switch codes because they lack the knovdedfthe Igbo
equivalents. The researcher therefore concludsdctide-switching is
not bad in itself but the frequency should be gdidemongst this

group.

Recommendations

On the basis of the findings, the following reconaiations are made:
1. There should be effort to re-orientate the p@remd the general
public to promote their culture by ensuring thatitrchildren acquire
and develop competence in their native languagauseclanguage is
culture.

2. The researcher also recommends that Igbo levdpbgr should
work assiduously to develop more terminologies tredbroadcasting
media houses should have access to these starethidims. By so
doing, the developed terminologies will become letiadd term.

3. Teachers should also be trained to help studsnteaching them
some of these Igho equivalents or expressions.

4. The researcher further recommends that a cpedis in Igbo and
other indigenous languages like Hausa and Yorulbaldhbe made
one of the pre-requisites for every prospectivalestt before being
admitted into any of the Universities in the coynEederal, State,
Private Universities, Polytechnics and Collegesdication.
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Abstract

This paper looks at the influence of formalism anduage teaching. It
discusses the tenets of formalism and its implicatio language
teaching. It evaluates the various grammatical rtheothat have
adopted formalism approach. For example; the fmawit grammar and
the Transformational Generative Grammar (TGG), rthearious
characteristics as well as their view on languagehing were equally
looked at. The impact of formalism on language heag is discussed.
The paper adopts a descriptive approach of resedrfonmalist
approach to language teaching relies much on stegtrather than
contextual use of forms in real communicative situes.
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Introduction

There have been concerns over earlier scholarsdstm
language learning, especially for children and egis.

According to Nkaamigbo and Eme (2009:1),

The proponents of the approaches and methods gtidaye
teaching do not have pre-primary school childrenmimd.
Basically, the term ‘beginners’ and ‘learners’ ugsose
children in primary schools and adults respectivelhe
reason could be that earlier, children would not@achool
until the age of six. So, there were no pre-primseiiools.
This is not the case today as children start schetleen the
ages of two months. These children are kept ireehe where
they are taken care of and also exposed to piclsalignt
sounds as they grow up.

Nkamigbo and Eme (2009:2) note that “the formalégiproach

presupposes teaching the rules/conventions of Egeguse as well as
the rules of the formal linguistic system. The falist approach to
language teaching in most cases end up nurturiigreh that are

disjointed to a greater extent from the social wHe language.

Agbedo(2015:244) asserts:

Furthermore, a realist linguist would avoid the |dalously
motivated disjunctions and dualisms of form and meg and of
(‘external’) communication and (‘internal’) languagn which
Chomskyan theory is premised. By contrast, the atbgd its
investigation would bre the very social act of commicative
interaction by means of meaningful utterances. Rarance is a
unity of form ... and meaning... rather than a combaorabf the
two independently existing ‘essences’ of form arehning.

The functionalist approach focuses on the actualofidanguage in real
life contexts based on the communicative needshefléarners. The
formalist and functionalist approaches bring to fine the differences
between linguistic competence of Chomskyan oriératand

communicative competence of the sociolinguistiemtation. The term
‘linguistic competence’ according to Agbedo (200@s established in
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Chomskyan linguisticsvhile the term ‘communicative competence’
was established by Hymes (1971).

According to Anasiudu (2001:34), “When languagechéag is seen as
a system of forms (a code) then the focus is omgrar and language
teaching consists in the teaching of grammar”. Knewledge of
grammar by implication confers on the learner ttestery of language
i.e. the effective use of the target language. €hgphasis of this
approach is on form, it is called formalist appfoatoene (2007)
discusses the two prominent approaches to langtegehing, the
formalist approach is a product of the interplagwéicturalist linguistic
principles and behavourist psychological traditimereby language is
considered a system of structures that could bendeathrough a
mechanical process of habit formation. One’s vidvow language
depends on his orientation and that orientationréferred to as
approach.

Formalist Approach

Chomsky leads the troupe of scholars that favdwe formalist
approach. This is akin to his asocial orientatidriclv sees language as
being invariable, static, monolithic and homogenqégbedo, 2015).
Agbedo (2015: 352) further notes, “Chomsky’s adoajpproach to
language is implicit in his statement: “if we hofpeunderstand human
language and the psychological capacities on whichsts, we must
first ask what it is, not how or for what purposési used” (Chomsky,
1968:62).

The view of the formalist approach is that the lzamge teacher teaches
the forms while the learner learns and uses thgukage by applying the
forms learned. Again, Agbedo (2007:341) notes,

The asocial approach to linguistic theorizationsd an
descriptions perhaps explains the heavy relianclmjuage
teachers on the grammarian to provide the desoriptf
language from which the content of language teachourses
can be drawn. The implication is that such desorigt have
not yielded the kind of communicative content regdiuntil
the recent theoretical shift of emphasis in langupgdagogy
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that favours a type of syllabus which makes amptevipion
for learning of communicative competence

The formalist approach to language teaching makesnrlanguage
teachers to design methods apply them in teackisgphs. The teacher
serves as a guide and not the sole teacher ddithettianguage.

Anasiudu (2001:35) says that “The formalist apphohas the view of
language as a static; closed system- a code cogstt elements and
their relationships with another.” The aim of thagpproach is the
knowledge of the grammar of the Target Language),(Thence,

traditional grammar, structural grammar and tramsé&ional

generative grammar.

Traditional Grammar

Traditional grammar is the oldest form of gramm&uring the

nineteenth century, the traditionalist answered doestion “what is
language?” by comparing it to a living creature, tetms of their

evolution from primitive ancestors into the liviegganisms. Language
was seen as living or dead, sophisticated or priejitveak or strong,
Anasiudu (2001) notes the characteristics of tiaui grammar as
follows;

a. Language is static and any change is a corruptibrthe
language and so unacceptable. Therefore, the dder is
better and classical works are cited as the adyhorimatters
of grammar.

b. Grammar is universal; hence all languages are ¢xgem
have the same parts of speech- noun, pronoun, tagjgc
verbs, adverb, preposition, conjunction and intgige- just as
they must have the same cases- normative, acceisativ
genitive, vocative, dative and ablative. No wondsarglish
grammar is modelled on Latin grammar, and Latinrgrer on
Greek.

c. Grammar is seen as a set of normative/prescripties, based
on the standard dialect.
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Anasiudu (2001:36) further explains that traditiorgtammar has

various ways of analyzing the sentence. He saicthieasimple sentence
is usually broken down into subjects and predicaig further analysed
by means of parsing which identifies the constitsesf the sentence
and describes their relationship with one anotker. example: He is
man. The sentence above under traditional gramniaiber analysed

thus:

He- third person pronoun, singular number, maseugjender,
normative case, subject of the verb “is”

Is — intransitive verb, indicative, present tenterd person,
singular, agrees with its subject “He".

the — definite article, in the class of definitiealjectives, qualifies

“ ”

man-.

Man — common noun, singular, third person, maseujjender, subject
complement of the verb “is” (Anasiudu, 2001:36).

Anasiudu further explained that complex sentenciigected to clause
analysis, which breaks the sentence down to itstiftkd constituent
clauses and states their functions in the sentence.

Traditional Grammar view on Language Learning

This approach has been observed not to be adedoatéoreign
language learning. This is because of their viewamguage learning
which:

1. Laid more emphasis on morphology (word-building
mechanism) rather than sentence building mechanism,

2. Emphasized the learning of rules and talking abanguage
but not performing in it,

3. Made their descriptions of categories (noun, veambiguous
and sometimes end in confusion.

The traditionalists had normative attitude towataisguage.
This attitude could be expected to conform to thies of
English looking at EFL or ES (situation) as laidwio
pronunciations were not to deviate in the slighfesin some
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idealized ‘BBC English’ or ‘Queen’s English or ‘Qofl
English’, for teachers it was an unattainable gbatause they
would be expected to be normative in deciding wietin
utterance produced by the learner is to be encedray that
form or modified in some other way it means theatth
learner needed a model, whether that model is tbased on
the conventions of one of the great “L1” commumsitie
American or British or some legally emerging stadda
Educated West African, General Indian English andrs

From the works of the traditional grammarians, norld/ language
which does not have as the constituents of theeseaf subject and
predicate neither is there any world language withds that do not
belong to any of the traditional part of speecltase. By this, English
language is modelled on Latin grammar, and Latammgnar modelled
on Greek. These have influenced other world langsiagnd yet
influencing African languages too.

Structural Grammar

Structural linguistics was established in the 19@6sa result of two
needs felt by the academic community in the USAstli was the
dissatisfaction of ‘traditional’ grammar and seclgndinguistics in
America were faced by a severe practical problemichvhis the
description and preservation of the native Indemguages before they
literally die out. Field workers found out that tlstructures of the
Amerindian languages were quite different from ¢ho$ Europe (Bell,
1981).

Nkamigbo and Eme (2009) note that structural gram{8&) is based
on behaviorism. The behaviorist theory posits thaman beings
possess the capacity for language acquisition amplil@ or learn
language the way they learn other habits. Behaigtsudo not believe
that there is any complex internal endowment, imrtt@at makes it
possible for him to learn and use language.

Ezeudu (2007) discussing on structuralism seesibggyas a system of
structurally related elements for the coding of nieg. Ezeudu
continues that this approach to language place$asigpon the mastery
of phonological, syntactical and semantical elemeint the target
language, hence, the emphasis of teaching the daegs placed on the
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structure of the language which Ezeudu referred a® the
joining/linking and transforming of elements.

According to Anasiudu (2001:37) structural gramnsacharacterized
by the following tenets:

a. Language is speech, hence the emphasis in the rspod@ian.
It accepts only empirical data in the form of refsx
utterances, which are analyzed to discover the reatbf
language. Writing takes a second place and is deresd later

b. Language is a system of firms: It talks about #atedness of
items that are combined to form sentences. Totthetaralist,
the main role of the linguistics is to build up esdription of
this system without recourse of meaning. That isstaictions
are.

c. The language system is arbitrary: Words and theiammgs
are conventional. A word is what it is, because tia¢ive
speakers of the language accepted it to be sohi the
structuralist agreed with the traditional e.g. “egagbo).
Otherwise, why is “ego” not “alo”.

d. Language is for communication: One acquires ornkeaa
language in order to interact with other people oine’s
community.

Having observed the above assumption, one woulcerstehd that

structural grammar is empirical. It accepts empiridata (recorded
utterances) which are analysed to discover theraaifilanguage. Its
emphasis is on the spoken language because # fwitnary medium of

communication. It employs the slot filler techniq&ot filler technique

is a way of determining the relationship that existtween elements in
the structure. Let us consider the slot below:

A |child]| lives in a house

The items in the vertical row are said to be in @agigmatic
relationship while those on the horizontal row arghe syntagmatic
relationship. In the above sentence, the subjeatdsvdnoun) can
interchange. That is, you can slot each of the sandplace of the
other.
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Similarly, in structural grammar, the sentenced #n& semantically
similar are often regarded as different becaus¢heir difference in
structure while the sentences that are semantiddfirent are seen

la. The boy killed the fowl
1b. The fowl was killed by the boy

The above sentences are regarded as differenisimtidel of grammar
because of the difference in their structures l1¢ajhe active voice
whereas (1b) is the passive voice.

2a. He is easy to please
2b. He is eager to please

Sentences 2a and 2b are seen as being the sameéctaral because of
their structural similarity, though they are diffet in their underlying
forms.

Language teaching in this model is mechanical bsrantensive
practice is required for the development of thedeeehabits.

Structuralist View on Language Learning

1. The behaviourist school provided the model of leayraccepted by
the structuralist; hence it was believed that le@ydanguage was
achieved by building up habits on the basis of shisrresponse
chain.

2. The habits were built up so as to provide unrengtipractice: the
sentence pattern was repeated and drilled unty thecame as
habitual and automatic as those of the mother tengtrors are not
allowed in the material for drilling because if theors are repeated
the learner will master them, this means that #erers are not
allowed to select their language. Bowarsd Brumfit (1991) note
that in the structuralist approach to language niegr that the
teacher becomes their model and they practice wheatteacher
provides for them.

3

3. The structuralist sees language learning as mestimnihere the
dichotomy between mind and body was denied andthigities of
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the dichotomy between mind and body was deniectlamactivities
of the mind were seen as no more than complex sixtes of the
activities of the body, learning needed a psycholdgand
physiological explanation.

Furthermore, grammar is emphasized therefore, dazenér is not
allowed to initiate any language, rather, he imithis model — the
teacher. It is believed that in this way, the riglefficiently imparted in
the learner.

Anasiudu (2001) noted that structural grammar &Egguage learner as
habit formation. That a response reinforced aneatg is learnt and
this has greatly influenced methodology. He noted drilling is a very
important technique in structuralist language teéagzhBy intensive
drilling in the chosen structure, the learnerseaqgected to build up the
habit of using them automatically.

Criticism on Structural View of Language Learning

1. There is no provision for an adequate basis foritipeit data the
learner needs because of the partial nature atiches misleading
analysis given by the structuralist in their dgstion of language.

2. Habit and stimulus-response learning is an inadeqo@del for
language learning. This is because of the genataliz of rules;
just as first language acquisition.

3. Language teachers accepted pretty uncriticallyaseimption made
by the linguist that he was competent to advise tdacher on
pedagogical matters. This led to feeling that lagguwas the only
variable involved in language learning, when intfaauch more
comes into play; the age, educational level, mttwva of the
students, individual, social and political attitudethe target and so
forth (Bell (1981)). Though the linguist, can advisn what can be
taught; the content of the course but, as a linghias no special
qualification to advice on how the teaching shcaddone.

4. Anasiudu (2001) states that the structuralist apgiipthat meaning
is not taught and explanations are considered @ssecy. That the
expected meaning is inherent in an appropriateoresp So, there
is no need for any conscious teaching of meaning.
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Transformational Generative Grammar

Transformational generative grammar popularly knoas (TGG) is
influenced by mentalism and is the next grammart tbarvices
formalism. Mentalism believes that there is sommghin man that
makes it possible for him to acquire a languageis T the innate
mechanism/natural endowment and is called Languagguisition

Device (LAD). Transformational generative grammame as a result
of the dissatisfaction in the 1950’s structuralists

Anasiudu (2001:38) posits that transformational ngrer is
characterized by the following assumptions:

a. Language is a mental phenomenon, not a set ofshdbits
innate and so “an intrinsic inheritance of humamg& and
language acquisition/learning is facilitated by tlmguage
acquisition device (LAD). Hence, each normal chddsily
acquires language. This is opposed to structuramgrar’s
position that language is a set of habits

b. Language is universal, not only in the sense dof alanormal
children acquires language but also in the sensé &
languages share certain easily identifiable chartics.

c. Language is a system that relates meaning to thirigerefore,
meaning is the sole object of language.

d. Transformational Generative Grammar (TGG) is comegr
with the native speaker knowledge of his languagke
proponents of transformational generative grammeliete
that a native speaker has a perfect knowledgesofaniguage,
which regards as authority. Hence, he embarks sorithing
that knowledge.

Chomsky (1957) in Anasiudu (2001) identifies twdssef processes
involving (i) Phrase Structure (PS) rules andt(@nsformational rules.
The Phrase Structure Rules (PS) also called the Ibales which
successive strings of symbols are built up untteaminal string is
reached.

The phrase structure rules are listed as follows:

1. Sentence == NP + VP
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2. VP — Verb + NP

3. NP — NP sing

4. NP sing —=T+N+Q

5. NPP - T+N+S

6. T —s the

7. N — man, ball

8. Verb — Aux +V

9. V — hit, take etc

10. Aux — C(m) (have+en) (be+ing)
11. M — will, can, may, shall, must
12. C — (S in the context NP sing)

(Q in the context NP pl)
The terminal strings look thus: T+ N + Q + Pat +VW + N + Q—
The man + Qed + hit + the + ball + Q
By means of morphophonemic rules:
Man + Q = man
-ed + Q = hit
Ball + Q = ball
(Adapted from Anasiudu, 2001: 38-39).

2. The transformational rules by means of which é¢l@ments of the
terminal strings are manipulated- moved, addeddéteted until they
express, normally in a phonemic transcription argretical sentence.

Transformational views on language learning

Unlike the structuralist who believes that lingigistcould and should
help language teachers, the transformationalisbban very cautious in
applying theory to actual classroom foreign languagaching. The
most effective teaching materials will be those ckhiare based on
scientific description of language to be learnedetully compared with
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a parallel description of the language of the learhearning therefore
is a creative process of problem solving rathen taagsimple matter of
habit formation. With this background, the teacimds simply to teach
the TL but rather to serve as a guide to the learime/olved in the
problem-solving process. Here, the teacher doe$romn at the errors
of the learner at each stage of his language legrhianguage teachers
and applied linguists have drawn out of transforomal generative
grammar number of assumptions which have influentztyuage
teaching.

Demerits of transformationalist in language teachig

Anasiudu (2001) notes that not much use has beede nut
transformational generative grammar in languagechieg when
compared with traditional and structural grammararisformational
generative grammar is abstract and the usageitetim

However, many teachers were not able to use tramaf®nal
generative because they do not understand the digmlogic that
informed its formation and some of the terms used aften
misinterpreted.

Furthermore, transformational generative appliedhilguage teaching
as far as back as 1962 did not yield positive te3iis is because; the
relationship between the surface structure and degapture was vague.

The impact of formalism on language teaching

Language teachers focus on the structure of tlgettdanguages(s) for
effective language teaching. The knowledge of gramwould lead to
an effective use of language and therefore theeissi language
teaching has been on the forms of grammar owinghéo formalist

approach. Notwithstanding that the models preseintetthis paper is
said to be inadequate for analysis, they all p@ydol of theorizations
from which the contents of language teaching asevdr

Linguists formulate language structure models dnaoh tmete out these
on languages learners by intensive drilling andcoete repetition; this
has been seen to follow good response.
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The formalist approach (formalist) sees languageniag as habit
formation in which language learning is seen aparse to stimuli
which is internal or external, physical or verbalresponse reinforced
and repeated is learnt and this has great influemtelearning a
language effectively from the influence of the aygmh.

The learners are at the initial stage not alloveedanstruct sentences of
their own but the teacher provides structure wtfike learners imitate
the teachers.

The idea of competence and performance helps teathd&now when
students have learned a language. Language teaab®ess students
using formative and summative assessment from aproppate
responses and feedbacks received in the processhwieélps to
determine if the students have become grammatarapetence in the
target language. Formalism, therefore, has becotheay in applied
linguistics that refers to this view of languagel d@arning. (Anasiudu:
2001).

Summary/Conclusion

The paper has been able to look at the three-imiilietheories, the
traditional grammar; the structural grammar and tila@sformational
generative grammar. According to Anasiudu (2009ugh, traditional
grammar is now dismissed as a non scientific grambygdinguistics;

its influence in language teaching has been anstilisvery strong,

whereas structural grammar focuses on the physiaalfestation of the
language system, transformational generative gramimaoncerned
with the native speaker’s knowledge of the systdritlwvenables him to
create such physical manifestations.

However, Anasiudu (2001) opines that these thraengrars discussed
share the orientation that language learning shfagds on form as
means of mastering the code that is language. drhighasis on form
hinges on their belief that the knowledge of thenfanfers on the

leaner the ability to use the language effectivialyeal life situations.

All the three models of language description shiiseview of language
despite their other differences. It is their cdilee emphasis on form
that informed the choice of the title. The goal tbhE formalist is

structural competence. (Anasiudu, 2001).
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Abstract

Oath-taking [fuiyi) and covenant/§ba nd:) are parts of the important
customs in Igbo traditional religion. These custares in practice long
before the advent of Christianity in Igbo land. WVithe coming of
Christianity to Igbo land, the period of enlightezmh came and there
came a remarkable shift by many from traditionalgtice to
Christianity. Many people became converted to @hngy; although
one can say that the people were not holisticalbnverted to
Christianity as some still indulge in traditionahptices like oath-taking
and covenant making. This study explored the mepafnoath taking
and covenant making and how the traditional Igbmiagstered them.
The study also examined the types of covenant mdxdain Igbo society
and reasons for entering into covenant and takith.d o avoid falling
victim to error of overgeneralization, the studyptéd subculture area
approach. This approach is necessary because \Vidtain® in one
culture may not be the same in another culturehWits in mind, the
study focused on central subcultural zone of Ighwl) which includes:
Igbo-ukwu, Aguluezechukwu, Agulu, Nnokwa, Nnobi, aitenu,
Adazi-ani, Adazi-nnukwu, Alor, Eziowelle, Abachamudioka, Ukpo,
Ifitedunu, Abatete, Ogidi, Obosi, Abagana, Ozubwkpor, Oraifite,
among other towns that fall within this axis. Thedfngs revealed that
the Igbo of the central sub cultural zone use thaiaistration of oaths
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to find out the truth when one is accused of soingthaelso settlement
of land disputes when there is no other meanstabkshing the truth.
People resorted to oath-taking administered wighahcestral staff and
other objects such as kolanut. The administratoasually by a ritual
leader or a priest before a shrine.

Key Words: [nuiyi (Oath-Taking)Jgba nd: (Covenant)fo,
Ezemmo, Akpy, Oji (Kola)

Introduction

It is clear that the light of the Gospel is blosgmgnnow among the
Igbo, which includes the area understudy. Chrigifanas drawn the
people out of darkness, per se. In the primitive @norance played
alarming role and dominated the people’s cultutee Killing of twins
as well as traditional oath-taking and covenant ingkfor instance,
were not done out of prejudice but out of ignorandewever, one
cannot doubt the fact that in one way or the ottrex,traditional Igbo
man and woman have been in touch with the religibich the white
missionaries and their trade counterparts lookesmhugnd described as
primitive religion. This though is true, yet we dot try to condemn our
past, as no one speaks from the vacuum.

There seems to be a link between the religion of forebears and
Christianity. For instance, as African traditionld® the ancestors in
high esteem, Christianity on the other hand, estearevere the saints
and Christianity seems to have superficially comgdethe traditional

religion. It is obvious that the traditional Igbcave in their era

developed some norms that guided and still guide Igiho society.

Some of these norms are fundamental to the sureifvitie Igbo man

and woman. They are cherished and valued by the. [ghbese norms
include the oath-taking and covenant making as a&llheir processes
of administration.

This study tends to study the concept of oath anerant among the
Igbo and their processes of administration. To bexa Christian does
not imply that the cherished culture of the peaplest be thrown away,
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especially those cultures that ametandemwith the Christian doctrine
and belief. African traditional norms have no doplatyed an important
role in shaping the minds of the people and sangitheir society. In
those days people were afraid of committing crinmetlver deliberately
or indeliberately. Once a crime is committed whethersonal or public
every effort must be made to appease the spirither earth An)
goddess, which is regarded as the mother of mpridit the spirit
strikes the person or even visits the community wath.

Oath-taking and covenant making are, therefore, afnthe means of
restoring trust and confidence between parties amgbne who goes
against the norm is visited with punishment suchdeath or disease.
This study, therefore, tends to highlight not othig concept of oath and
covenant among the traditional Igbo of central sitiice area, but also
their processes of administration and implicatiomsthe people and
society.

Conceptual Framework:
» Concept of Oath

Iwuchukwu (2002) describes oath-taking as an oocasvhen “one

invokes the deity in attestation of the truth oenwords, by what is
probably an exaggerated reverence” (p. 79). Oath &atement or
assertion made under penalty or divine retribut@rintentional falsity.

Hornby (1989) sees it in two senses: religious kaggl. In religious

sense, he describes it as “solemn undertaking @&il’'s help to do
something”, and in legal sense, he describes fs@lemn declaration
that something is true, having sworn to tell thaht (p. 577). In line

with Hornby’s view, McBrien (1995) defines oath ‘as invocation of

God’s name in witness to the truth of a statem¢pt"926). He went
further to identify two references or two typesazfth. According to
him, “an oath may be either assertory, referringhvalidity of a past
or present fact, or promissory, referring to thability of a future

commitment” (p. 926). On the other hand, Mbiti (09 describes oath
as “a form of prayer in which God is asked to witmehe oath or
execute the curse” (p. 211). Hence oath goes tegetith curses and
blessings.

Oath taking is, however, a widespread practice grtbe Igbo. It is
sometimes combined with the ordeal. A suspect identa prove his
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innocence by submitting to swearing. In Igbo laadshrine serves for
an oath. In central sub cultural zone of Igbo landth constitutes
principally in asking the accused to swear by aitsph other words,

the accused takes oath to reinforce his affirmadiodenial about some
issues (Okeke, 2012). Arinze (1970) holds thatisitthe desire for

justice and truth which moves one man to ask hisised to swear by a
spirit” (p. 30). And it is rightly observed thatstice is one of the main
pillars of Igbo morality.

In Igbo society, an oath as the invocation of tama of God in witness
to the truth may be made only in truth, in judgmandl in justice. This
implies that an oath must be taken with discretiwost, for any trifling
affair and must be just. Oaths are taken seriomslgbo society. Mbiti
(1970) corroborated this when he asserted thath%oatre taken
seriously and curses feared greatly in Africanestioes (p. 211).

The above statement by Mbiti applies partly to wdntgbo, who
believe that the invocation of the name of God witherence achieves
its purpose. However, it must be pointed out timatgbo traditional
society, to curse in the name of God is not asukatias to take an oath
in the name of GodChukwuis believed to be all-good and, therefore, is
often called to witness one’s testimor@§hukwuis the just judge and
merciful Father. On the other hand, the names @fntimor spirits are
used very often in curses, because to them idattd the power of
punishment and revenge. The fact accounts for tineenous sacrifices
made to the minor divinities who have to be thanéeds it were, paid
for their services.

Process of Oath Taking

In the concept of oathgniiyi) all honesty and harmony, peace and co-
habitation is solidified and based ¢gband: (covenant) which is an
aspect of oath (lwuchukwu, 2002). lwuchukwu (20@2scribes one
condition for oath-taking among the Igbo. He states

If A & B individuals or groups are quarrelling ovar
question such as ownership of a piece of land &isd i
difficult to arrive at the truth by human evidencae
party may be asked to swear an oath that he ovens th
piece of land. Similarly, two parties may seal a
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contract by swearing an oath. The oath is expeitted
kill or devastate the individual or individuals tha
swear falsely or break the contract within a perdd
time, generally within one year (p. 10).

So the Igbo of the central sub cultural zone usedatiministration of
oaths to find out the truth when one is accusedahething, also
settlement of land disputes when there is no atieans of establishing
the truth. People resort to oath-taking administeréth the ancestral
staff and other objects. The administration is lUiguay a ritual leader
or a priest before a shrine. Below is a sampleoath-taking by an
individual who was accused of poisoning his brather

The land of Eziowelle, all the divinities in Eziolke all
the spirits in Eziowelle, the ancestral staff apgas of
Aro, | am taking this oath in your name. If | gave poiso
to my brother and | am denying it, please come ldhd
me. The seven native weeks | will be in oath, lp§ase
to reveal the truth. If | did not do this may Itfe my own,
but may our ancestral staff kill those who stairmag
name. So be it!

The above oath was taken before a shrine at Edewihe priest who
was the ritual leader firstly poured a libationkia ancestral staffofo)
and on the ground. Thereafter the accused persmmded his hands
towards the staff and took the oath.

For the oath to be efficacious, the land goddess iwhiegarded as the
ultimate judge of morality and conduct and whonigliose communion
with the departed fathers, that is, the ancestodschie) of the clan
whose bodies had been committed to earth is intitedtness the oath.
More so all the divinities in the town, the spirgad theAro deity, all
these are called upon as witnesses. When all thessties are invited
the accused then places his hands on the ancsttffalpfo) and then
the oath is administered on him. Without invitingese important
divinities the oath 