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Abstract:

The purpose of this article is to explore the cotreducational practices of Sri Lanka and to revilba curriculum
changes over the years in the country. To achibiepurpose, a review of literature was conductedrder to
reveal the current educational practices and autia changes in Sri Lanka. Main findings of the grapere that
there were number of significant changes in thecational system from time to time, the intendedigad the
changes had been failure due to lack of readinéskeostakeholders especially the teachers in ysgem. The
aspects discussed in this paper would benefit tbgpective researchers to get to know the educadtimactices of
Sri Lanka and could compare the aspects with their country.
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Introduction

The Democratic Socialist Republic of Sri Lankaiisisland and known aearl in the Indian Ocean. The
total population of the country is 20.3 Million 2012 (Department of Census and Statistics 2012)ile/Athe
country has multi ethnic and religious groups, @omstitution of Republic of Sri Lanka has givenefimost place to
the religion of Buddhism. The paragraphs (1) and{Article 15 (Government, Constitution of Repistbri Lanka
1978; 2000) ensures the freedom and adequate pootdor other religions. Sri Lanka census of 20kws
composition of people in terms of ethnicity andigieins. According to the census of 2012, Buddhégiresents
70.1%, Hindu 12.6%, Islam 9.7%, Roman Catholic 6§.2%td other Christian 1.4% out of the total popatat
Likewise, Sinhalese represented 74.9, Sri Lanka 8%, Indian Tamil 4.1%, Sri Lanka Tamil 11.2%alsly
0.2%, Burger 0.2% and others 0. 1%. The officiablaages of the country are Sinhala and Tamil aadtiglish is
the link language (Article No 18 of Constitution7B9 2000). National languages are Sinhala and Tghmntiicle No
19 of Constitution 1978; 2000).

Policy of Education

Sri Lanka has high education achievements andifeain South Asia region (De Mel 2007). Sri Lanka i
highly acknowledged internationally for her achieents in literacy, educational enrolment and egpalortunity
and access to education (Little 2010). This sigaift achievement in education was reached threumgleavours
and provisions for education especially free edaonafor more than 60 years by the Governments dfier
independence of the country. Contemporary edmegiolicy of Sri Lanka is formulated by National Uggtion
Commission (NEC).

Free Education

Every citizen of the country is entitled to freeuedtion up to the university level. The free ediarahas
been provided for the past 60 years. C.W.W. Kanaen@1884-1969) was the first Minster of Educatinrthe
State Council of Ceylon. He introduced the Freedation Act in 1949 which enables access to freeatitbn for
every child in the country. The policy of providifige education has been implemented from primdugation to
the university level. The policy of providing fremlucation is practiced by the successive goverrsnienthe
country till now (Arunatilake 2006; Little 1997; ylaweera 1989). After independence, governmentsigedvee
text books and the meals for students. The suaeegsivernments of Sri Lanka continuously allocateney for
free text books for the primary and secondary sitsdand school uniforms to every student. Accordothe MOE
(2008), the following welfare services also arevited by the government:

l. Free text books to all children up to Gradell.

Il. A set of school uniforms given free annually.
1. Scholarship schemes which provide financial assigt@o deserving children.
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V. Transport subsidies for travelling to school.
V. Free medical inspections in schools, provisionesftdl care and free spectacles to needy children.
VI. Supplementary feeding in identified schools whéreré are undernourished children in primary
schools.
VII.
Compulsory Education
In addition to the free education, the compulsoduaation policy also contributed to the high
achievements in education. Every citizen of thentguhas rights to access education and it is edsby the
constitution which is the supreme law of the counRights for education are ensured through thestitotion of
Democratic Socialist Republic of Sri Lanka. Theiélg No 27 (h) of the Constitution (1978; 2000) sdy.. the
complete eradications of illiteracy and the assceato all persons of the right to universal andatéqccess to
education at all levels” is the fundamental dutiégshe Government of Sri Lanka. The general edooatf the
country is governed by 72 years old education amlie which has been amended from time to time. igog to
the NEC report (2009), the governing ordinanceefiucation is as follows:

“The provisions of the Education Ordinance No.311889 as amended by Ordinance Nos. 61 of 1939, 21
of 1945, 3 of 1946, 26 of 1947, Act No 5 of 1953,0f 1943, 37 of 1958 and law of No 35 of 1973 gave
general education today” (NEC Report 2009)

In addition, there are some other related ordinswacel amendments related to the general educéi@n t
has been brought from time to time. The compulssdycation for age group 5-14 has been enforcethéy
constitution (1978; 2000) and the Education OrdieaNo 31 of 1938 for 5-14 age groups. Article Neo(@) of the
Constitution (1978; 2000) declared that:

“Every child between the ages of five and fourtgears shall have access to free education proviged
the State”

In 1947, there was an amendment to increase thdimeor the compulsory education up to 16 years.
NEC Reports (2003; 2009) stated that there werproper mechanisms to ensure the enforcement of aigony
education until 1997. A monitoring strategy isantuced for ensuring compulsory education and dciitendance
of the school going age group by the Gazette wmatitn No 1003/5 of 25 November 1997. Two committee
School Attendance Committee (SAC) for ea@namaNiladhari Division and School Attendance Monitoring
Committee (SAMC) for each Divisional SecretariatviBion were constituted by the Ministry of Educatio
However Arunatilake (2006), Perera (2003) and Rmspoir NEC (2003) and (2009) revealed that actisité the
committees were not satisfactory and dysfunctidzya2000. The enforcement of the compulsory edunaticthe
country has contributed to high levels of partitipa in school and the result is the high literaeyes in the
country. However, it is proposed to extent maximage of compulsory education till 18 years of old.

Medium of instruction

Providing education in local languages is anotigrificant policy of education in Sri Lanka. Thelhts to
get the education in their languages is legaligetthé constitution of the country as stated inAlticle No 46 (A)
of the constitution (Government of Sri Lanka 192800): “A person shall be entitled to be educatedugh the
medium of either Sinhala or Tamil and if facilgiare available, through the medium of Englidlittle (1997)
also noted the historical developments of mediunmstfuction in education as follows:

Immediately after independence the medium of imsiba in all government and government-aided

schools began to switch from English to either Siator Tamil. The process began in the first ydahe

primary cycle in 1948; in the first year of the sedary cycle in 1953; and in the first year of wamsity
arts courses in 1959. English-medium school exatioimebegan to fade away in the 1960s, reinfordiey
notion that all children, and not just among thtegktould reach the pinnacle of educational sue€eistle

1997:5)

Providing education in local languages helped thgomethnic groups Sinhala, Tamil and Moors to tiet
education at their own interests. Sinhala is timguage of majority of the people and Tamil is theguage of Sri
Lanka Tamils and Indian Tamils as well as majooityhe Moors (Muslims). The MOE (2008) states:

“Sinhala and Tamil are used as media of instructiogovernment schools. Normally, Sinhala children
study in Sinhala medium and Tamil children studyTemil medium. Muslim children study in either meoh
according to their choice. However, there are 43ibels teaching two or more subjects at least s gnade in the
English medium. According to 2006 School Censu8%?2of the total student population study in theh@la



medium while 26.1% and 1.1% study in Tamil and kfgimedia respectively. The number of schoolssgituted
evenly among the three media.” (MOE 2008:8)

The Contemporary Structure of the Education System
The contemporary structure of education systenividetl into six parts viz.: Pre School Education(H®;

Primary Education, Junior Secondary Education, @e®écondary Education, Collegiate Level and Tertizevel.
Report of National Education Commission (2003) gatized the structure of school based on the gsada as
Primary grades 1-5 (Age 5-9), Junior Secondary €&s&19 (Age 10-13), and Senior Secondary Grades31(@ge
14-16). Students sit for two national level exaramely GCE O/L (General Certificate Education Ordynlaevel)
and GCE A/L (General Certificate Education Advaheeel) at the end of the senior secondary and gialte level
schooling respectively.

School System

According to the School Census (2017) contemposahool systems of the country consist of 10,194
government schools, 80 private schools, 26 speciabols, 753rivenas(Buddhist centres) and more than 265
international schools. The governments’ schoolscategorized based on the grades and streams.r S@wondary
School which has classes from grade 1 to 13 andhedke streams called as 1AB schools. Similarlyi@e
Secondary School has classes from grade 1 to 1B8aidg only Arts and commerce streams named &Sch@ols.
Junior School which has classes from grade 1 tdegfid is called as Type Il schools. Primary Schdukh has
classes from Grade 1 to 5 is called as Type llbstsh In addition, there are National Schools whildirectly
governed by Ministry of Education whilst other solware under Provincial councils of the countryQi& 2011
and NEC 2010:44). Though the schools are categbfizean easy administration purposes, existenceaabus
types of schools also create complex and problensitiiation in administration of the schools in tauntry
(Ginige 2002).

Administration of Education System

The current education system in the country hagpadbwn approach. The Ministry of Education of the
central government is responsible for the entirmagament of the education system, however to ainegktent,
functions of the central government have been dedbto the provincial councils with the Mamendment to the
constitution in 1987 (MOE, 2004). The devolutionsnaade to ensure the provincial council’s helpniplement
the policies of education at the grassroots levétsovincial Ministries of Education, Provincial patments of
Education (PDEs) and Zonal education Offices (ZEQSjlistrict levels are other administrative bodiesler the
Ministry of Education for the management of the edional system (NEC 2009). It shows the centrdlize
administrative hierarchical order in the educatgystem in the country. Even though there are niwipcial
education ministries, they are not powered to tpkdicy decisions related to curriculum developmentd
implementation. They help to implement the policidsch are taken at the Ministry of Education. Tehare other
institutions which are functioning under the Mimjsof Education (MOE) in three categories namelgpBrtments,
Statutory Boards and public enterprise (Oulai a@eCdsta 2009). National Education Commission (NBE}jonal
Institute of Education (NIE), National Library ardbocumentation Service Board (NLDSB) and NationabBo
Development Council of Sri Lanka (NBDC) are thet&ary Boards under MOE.

NEC and NIE are major statuary bodies which arsedjoworking with MOE. While NEC serve as a
policy advising agency, NIE on the other hand iklgoresponsible for the developmentand implemémaof
curriculum and conducting training for personnésil§ject Directors, In-service Advisors and Resoureesons)
from both the Provincial Department of Educatiorfiég@s (PDE) as well as those from the Zonal Edocati
Offices (ZEO). PDE and ZEO assist the NIE in thelementation of the curriculum at the school levEIBE
office and ZEO office organizes training programnfes teachers. The procedures in terms of currioulu
implementation obviously indicate that the educaicsystem of the country has top down approactkadutition,
Department of Examinations (DOE) and DepartmentEdiicational Publications (DEP) are functioning as
departments under the Ministry of Education. Dtpant of examinations is responsible for all public
examinations for schools. It also conducts exarnatfor recruitments and promotions for other goweent
agencies as well. Publishing all text books fronad&r1 to 11 and publishing other necessary suppi@mebooks
are handled by the Department of Educational Patitios. National Education Commission takes caréhef
policy, planning and research. The National Ingtitof Education is responsible for developing sthoomriculum
and conducting training programme for provinciall @onal Directors and the resource persons.



Curriculum Development Process in Sri Lanka

The present education system has been influencetthéoyistorical factors and the pressures from the
global and local environment (NEC 2003). It is vargeful to look back at the historical contribugofor
understanding the contemporary curriculum procesSontemporary education system and the curriculum
development have been influenced by the factorstradiitional, political, social, religious and ecomc
development (Fernando et al. 2010). Civilizatiomsl ahe cultures from the Indian subcontinent haeenb
influenced in all aspects of the country throughitsithistory (Srisena 1969). It can be deduced siguificant
developments in the educational system of the ¢gSti Lanka) is categorized into the followingripels:

l. Pre-colonial Period
Il Colonial Period
M. After the independence

Curriculum in Pre-Colonial Period

Pre-colonial period covered the periods from the- [Buddhist period in the country. It is believégre
was no institutionalised curriculum in the countfihere was aGuru Gedera” education system in the ancient
period. Guru Gederasystem was where the students board with the tednhkis home and learn from him
(Fernando et al. 2007). According to Fernandol.e2807) the curriculum was in this period inclddeecessary
skill for war, for instance swordsmanship, art o&rwhorsemanship, stories about the heroes ett tli
introduction of Buddhism in the country, the cuafiom was influenced by the Buddhist thoughts aratiices. The
Guru Gederasystem was declined and Buddhist templébdra) started to influence the education even though the
education was not for all.Punch (2001) stated thatstudents from nobleman families and Buddhigspmwere
able to receive the education. The curriculum wagh@a language, and fundamentals of Buddhistalitees
(Punch 2001), Bali, Sanskrit and some other Inthaguages (Fernando et al. 2007). At the same fiiaijls from
the high caste families were able to receive edutdtom theBrahminsin their temples (Punch 2001) and the
curriculum was influenced by the Indian traditions.

Curriculum in Colonial Periods

There was colonial rule for more than 300 yearthencountry. Western education though startedaw fl
into the country when the Portuguese captured dliatey in 1505 followed by the Dutch (1656) andtiBh (1796)
till 1948. Spreading the Christian religion throutjie educational system was the prime objectivthénperiod of
colonial rules. The missionaries such as Francisocamcils, Dominican council and Jesus councilg@ra 1969)
established schools and taught religion basedaurn. The curriculum of this period included reagireligion,
writing, songs, Latin and ethics (Srisena 1969n&edo et al. 2007). Higher education was proviaedhly those
who wanted to be priests. Jesus councillors intteduthe education in three levels: primary, secondad higher
education (Srisena 1969).

The Dutch period in the country was from 1656 t86.Protestantism based curriculum was taught durin
the period. They included the subjects Sinhala, ilenthe basic education. Christianity, Dutch laage, grammar,
and composition, Greek, Hebrew and Theology wese tdught (Fernando et al. 2007). They did nobfelmore
vigorous policy on education like the Portugues€®@i2009) but had a firm policy on education (Sr&d969).
They establishe®cholarchalcommission to monitor the schools (MOE 2009).Theynmted reading abilities
among the students because they believed that apgngl reading skills may contribute to dissemingte
knowledge and religious thoughts (Srisena 1969).

Once the entire country was brought under Britide in 1815, a stable education system was eshallis
(MOE 2008, Punch 2001) and they made a greaterenfle in education (NEC 2009). The strategy of eding
into Christianity through education was followedthg rulers in the early stage of British rulewlis changed in the
later part of the periods. They introduced the saoreiculum which was in their mother country. Thegd given
more attention to English as medium of education later they moved to the local language educatieumch
2001). Curriculum included the subjects such astddy of England, Coal industry in England, Woolledustry
and European classical literature There were fsigimt changes brought in that period of 1931-1MOE 2008).

The first Minister of Education in the State coungiittle 2010) introduced mass reforms in the
educational system. The curriculum was designeceutiee theme 3H'’s; “Head, Heart and Hand” (MOE 208&
educational reform nameldendessa Educational Syst€Rrernando et al. 2007) was examined in the period o
1932. Curriculum was introduced with the objectofedeveloping human resources. The time allocatad three
hours in the practical session in the morning amal hours for theoretical understandings. The subjsach as
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health, local resources, local agriculture and sty literature and music were included. This icutum was
aimed to train the students for real life situasidshan preparing for the general examination ansl taraght in rural
schools. However, the curriculum reforms becametina by 1945. At the same time, there was a cohgirsive
and activity-based curriculum implemented in thatd colleges which offered higher education fardents.
However, this was also a failure (Fernando etG0.72.

Curriculum in the Post-Independence Period

Curriculum development was carried under the Mipisdf Education in the early years of post-
independence period. Curriculum reforms were intoedl in accordance with various White papers, Girsuand
Reports of the commissions (Fernando et al. 2007. curriculum development process was institutiaed after
establishment of the Curriculum Development Ce(@BC) in 1960’s. The significant achievement of Cwas
the introduction of mega curriculum reforms in 19%ned adlawa Mega Reform@®ew mega reforms).

Curriculum Reforms in 1972- Nawa Mega Reforms

Sri Lanka for the first time in her history initeat educational reforms in 1972. The reform browtfainges
in both structure and content of the educationr(&edo et al. 2007). The education structure wad42+1 i.e. 5
years for primary education, 4 years for junioros®tary education and 2 years for Senior Secondaiylayear for
pre university education. At the end of 9 yearssofiooling, students sat for National Certificate Géneral
Education Examination (NCGE). Based on their sucdeghe examination, students continued 2 yearseafor
secondary education leading to the Higher NatidDettificate of Education Examination (HNCE). Thisaw
followed by year of schooling for selected studdbotsthe national universities. The content of migneducation
was Religion, First Language, Second Language, &mathics, Physical and Aesthetic activities. Thechewy
methodology in primary was student centred (Feronaed al.2007). Junior secondary curriculum includgd
subjects: religion, first language, second languagav integrated mathematics, science, aesthegialtrh and
physical education, pre-vocational education-I, yweational education-Il and third language.Thecadion reform
was continued for not more than five years (Lit#@10). A number of factors contributed to failuré the
educational reform of 1972. Some of the factordrdoumed to failure of education reforms were:

l. Highly developed scholastic curriculum that coutd be afforded to the country
Il. Teachers were not efficient in carrying out thejects
1. Lack of physical and human resources
V. Unpopular examination system
V. Create social class issues on selecting vocatguigécts
(Little 2010; Fernando et al. 2007)

Furthermore, a number of studies were carried ased on this educational reform of 1972. One of the
important and early scientific literatures was 8uéence education in Malaysia and Sri Lanka of le{d0975). This
study was carried out under the major researchranogie, “qualification and selection in educatiosydtems” and
it had been examined science curricula of both t@m Malaysia and Sri Lanka. Lewin (1975) argtieat science
courses in the developing countries rarely meetctheria of relevance to the future lives of méjoof students.
He said the objectives of many new programmesaimatto promote the understanding and applicatioscantific
principles are often undermined in the examinatdanted atmosphere of the classroom which tendaviour the
rote memorization of factual information. The stumfythe Lewin explored the inter-relations betwgmicies to
reform science curricula, and examination orientataind other factors which affect the successfubéuction of
innovatory courses. Further, it had been explored

i nature and methods of curriculum development feuriioccupation and life styles, framework
of classrooms and physical constraints of impleegcurriculum in 1970’s

John Oxenham (1975), noted about this paper thata“feature of this study will be a detailed lookaat
particular innovatory course to examine the extentwhich it has been successful in encouraging lpujoi
understand and apply scientific knowledge and, wliehas not to establish factors which seem tadsociated
with this lack of success. Studies of Ranaweer&@ g} 9Ariyadasa (1976) and Peiris (1976) were sigaift to
understand the early stage of curriculum developmercess in the Sri Lanka. These were considesesbme of
the pioneer works in field of curriculum developrhand implementation in Sri Lanka. These papersride=d the
different aspects of education and how they aftedtee educational reform. In some aspects of {otadw
programmes, designed and developed, ground-up, imémeduced; in others, the current programmesewer
reoriented with new emphases and focal pointsem#riods of 1972 in Sri Lanka.
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Ranaweera’s work on integrated science in the juséxzondary school science in Sri Lanka one of the
pioneer literatures in the field of curriculum demment of Sri Lanka. This paper discussed firsibyv science
curriculum was in the periods of 1957-1972. HeHartdiscussed in his paper on topics such as wiegrated
science, objectives of the integrated science epumstline of four year course. His paper gave saseful reforms
on 1972 curriculum reform and how science subjecjanior secondary school curriculum of 1972 werganised
in the manner of integrated. Another series ofepaphich published same period (1976) was done tiyadasa
(1976). His paper was on management of educatref@m in Sri Lanka. In this paper, he discus$eridverview
of the educational reform of 1972, and some ofisbees related managing curriculum reform of 19@2he study
of Peris (1976) on integrated approach to curricutlevelopment in Primary Education in Sri Lankareveome
aspects discussed under the topics of importantgesaexpected from new reform in primary educattoowy
classrooms should be arranged and some of thetatiwedi development of 1972. This study was onehaf t
evidences to show that child centred educationpiagzh was tried for introduction into school comfum in the
1970’s period of time in Sri Lanka.

White paper 1981
One of the unfortunate scenes in education of thentty is no stable policy on education. It hasrbee

changed from time to time with change of governmenhe newly elected government in this period iradight a
change in education through a White Paper. Thactlum reforms had taken place as per the repof@mmards
Reliance in Education 1979. The report was drdfe&ducation Reforms committee in this period. Goweent of
the country in this period brought a white papeedncation reforms entitled as education propasaidforms. The
white paper of 1981 had brought significant charigesducation and the school curriculum. The refaras known
as White paper on education (Little 2010). Thecétme of education changed as 5+3+3+2 i.e. 5 yearximary, 3
years for junior secondary and 3 years for seréopsdary and 2 years for pre university educatidhe life skills
at junior secondary level and technical subjectseatior secondary level were replaced for the petonal
education | & Il. The history and literature suligeevere also introduced (Fernando et al.2007). Sigeificant
feature of the reform was the introductionlofer Alia (cluster system of schools) — the system for shatie
resources within the cluster schools (Little 2018fcording to Little (2010), the continuous assesst which was
introduced in this reform was criticized by thedieers and parents and as well as some politicéiepalt survived
only for one year. A very few studies were founddgample Wanasinghe (Date unknown) and Wanasi(if&)
who concerned about the curriculum reforms priot280’s. In these studies also more attention viiengo 1972
curriculum reform.

Curriculum Reforms After 1990’'S
One of the salient features of the curriculum depelent in Sri Lanka is that, it is developed irethfolds.
Report of NEC (2009) states this feature as follows
...three different types of curricula that are clgdatked to one or more levels of the educationeys
These are thimtegrated curriculum at the primary level (grades 1 to 5), temmon and the balanced
curriculum at the Junior Secondary Level (grades 6 to 9) taedGCE/OL (grades 10 to 11), and the
specialization curriculum at the GCE /AL (grades 12 to 13).

There were major curriculum reforms initiated in9TI9with the recommendations of National Education
Commission. There were many factors that influenegdcation reform in 1990’s. Youth unrest in twonts in
both communities was the major factor to considenge for the education system in the country I&L2010).
Government appointed Presidential Commission onttY o explore the underlying reasons for the una@sbng
youth in the country. After several studies theyrfd that one of the major reasons for that educatistem was
appropriate for preparing youth for the world (l6t2010). In addition NEC (2003:16) states thatréqeort of the
Youth Commission drew attention forcefully to thask of continuity in the education policy.

In 1991, National Education Commission was esthblisto recommend new policy on education and the
commission released its first report in May 1998e Teport included the recommendations on how theagion
and the curriculum should be framed. There wererottocuments such as Towards a National Educatidiny?
National Education Commission, (1993), An Actionédted Strategy towards a National Education Pqli®g5),
National Education Policy: a framework for action general education, (1996), Reforms in Educati®97),
General Education Reforms, 1997 the Presidentiak Teorce on General Education (1998) published hwiai¢
insisted for urgent review on education reforms.



However, the opportunity had arisen in 1997 foraadional reform with the newly elected government.
The new government appointed a Presidential TaskeFon General Education in 1996 (NEC 2003) with th
twelve Technical Committee to implement the propogelicy. The president declared 1997 as the Ydar o
Education Reform (Report on General Education Re$oL997, NEC 2003).The reforms firstly implemented
Gampaha district at primary level in 1998 and latere introduced throughout the island in 1999 (NE03). The
reforms were introduced with two main objectivesorRoting access and equity in education and impgwhe
quality of education. The NEC identified nine natb goals for educational policy and set out basimpetencies
that should be achieved by each student througfeheral education.
e  Curriculum of Primary education Child centred amto
e Integrated curriculum across four subject aredanguage, maths, religions and environment-related
activities
e Oral English introduced in Grades 1 and 2 for comication and formal English from Grade 3
e Organisation of curriculum in three key stages (k1 (Grades1-2);
KS2 (Grades3-4); KS3 (Gradeb)
e 3 teaching and learning processes, guided plaiyitgcand desk work, with more play in KS1 and more
desk work in KS3
e Identifying entry competencies to help teacher glacording to individual needs
Identifying essential learning competencies foheld§, to be assessed at the end of each KS
e Class based assessment, school based managemenntindous monitoring and supervision

Junior secondary education
e  Curriculum changes in science and social studies
e Life competencies replaces life skills
e Activity rooms to be introduced and practical aadhnical skills emphasised
e Introduction of second national language
Strengthening of English programme

Senior secondary education
e G 10-11 identified as GCE O level grades instea@ 6f11
e Retention of 8 compulsory subjects with additionesfhnology to science and inclusion of literatasean
option under aesthetic studies
Addition of 7 optional subjects from which 2 islie selected
G12-13. Reduction from 4 to 3 subjects to be offexeGCE A Level
Common general paper to be passed for admissionitersity
Biology replaced botany and zoology; Combinatiomafths and higher maths replaced by pure and
applied maths
e Practical components introduced to agriculture, sgidnces and projects/assignments in other sgbject
with school based assessments
e General English made a compulsory subject in bdth &d G13
Technology stream to be introduced geared to dtmiey industry and information sciences
e 80% compulsory attendance proposed
Little (2010)

Several studies were carried out based on currniculeforms of 1998. The study of Wijetunge and Rungses
(2005) on The Senior Secondary School Curriculumag¢és 10-13) was aimed to assess the extent tdlngse
changes have been effected in the senior secosdhool curriculum in well-equipped as well as disataged
schools, to examine the impact of the reforms Qri{a quality of education and (b) access to adterriorms of
higher education and to make suggestions for imgr®@nt in the provision and content of Senior Seapnd
Education. Methodology of this study was adaptedconducting the Situation Analysis. Some of the
recommendations of the study were:
l. Reducing number of subjects from 4 to 3 at the Aded_evel.
Il. Introducing general subjects for all students sashGIT (General Information Technology) and
General English at the Advance Level.
M. Introducing new technology stream at advance lpeehllel with Arts, Commerce and Science
streams.



The study on Evaluation of the Effectiveness of limplementation of Educational Reforms at Secondaayel
(Grades 6-11) by Gunawardena et al. (2004) had atijectives. The aim of the study was to assesgritgress of
implementation and achievements of objectives efréforms. This study assessed several aspedts ofitriculum
reforms such as curricular materials, infrastruadtéecilities, instructional process, the qualifioas and availability
of teachers, implementation of school based assgsand supervision and monitoring of reforms imp@atation.
The major findings of the study related to currésuhaterials were:
National goals no 2 and 9 have been givenad#ention in the curriculum.
National goals did not appear in some subjé: Religion subjects).
Close connection between National goals and cuwmiclaims and objectives, between curriculum
aims and objectives were not discerned in someestshjeg: Life Competencies, Sinhala Language,
Tamil Language and English, Mathematics, Islam Baddhism).
I There was less horizontal integration among thgesth
. Vertical integration between the subjects was naaiet.
Il. Some subjects such as Buddhism, Hinduism and Léfi@getencies were found inappropriate to age
level of students.

Gunawardena and Lekamge’s (2004) study aimed to@eathe implementation of the junior secondanyiculum
in Kalutara and Ratnapura districts. It was basedhe 1998 curriculum reforms and it presented sonportant
recommendations.

l. Suggestion to improve newly introduced subjectelGompetencies
I. Introducing science instead of environmental staidiegrade 6.
1. Recommendations for teaching History and Geograglparately rather than teaching under
social studies as integrated subject
V. Recommendations to strengthen second languagecsubjée curriculum

Little’s (2010), study on the politics, policies darprogress of basic education in Sri Lanka can be
considered as one of the international literacyheneducation of the country. In this exploratishe analysed how
political factors influenced the changes of edugatn the country. Though she discussed in her mu@uh, about
the historical changes especially after indepenelesbe focused much on the 1997 curriculum reforfine
monograph explores the connections between thégabland technical drivers and inhibitors of refioin practice
and argues that low-level, as well as high-levdltipal will, had played an active part in deterimig whether
formulated policies are translated into action lo@ ground. Bi-partisan support for education polggssential if
implementation is to endure (Little, 2010).

Modernised Competency Based Curriculum Reforms 2007

NEC presented some recommendations in 2003 basdkeoabove researches and other investigations
carried by the institution. NEC (2003) revised ttaional goals which are mentioned in the earlgatien of this
paper. In addition, with the purpose of eight yeyle of curriculum and students readiness to faee2f' century
challenges National Institute of Education brougimother curriculum reforms in 2007 namely Moderdize
Competency based Curriculum. Gunawardena et @L0j2states the new curriculum reforms in 2007based on
some of the recommendations of the NEC the secygrdiurcation with the following objectives:

l. Encouraging activity based learning

I. Facilitating students in ‘Constructive Knowledge’
M. Fostering the development of higher order acadeii¢ies and skills and
V. Providing for non-cognitive aspects of student digwment.

The new curriculum reforms in 2007 mainly focusad secondary school curriculum and it can be
considered as a continuity of previous curriculuefiorms of 1998. The educational structure is retims
proposed as 5+4+2+2 in 1998. The curriculum ref@®@7 have brought some salient changes in the kchoo
curriculum in terms of teaching competencies, chrangoles of teachers, 5E as new instructional e@ggn and
new subjects and subjects classifications.

Though the curriculum reforms of 1998 contained toenpetencies, there were no proper methods
adopted to teach the competencies. New curriculeforms in 2007 have introduced methods to carrngdahe
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competencies into the classrooms activities. Basetthe basic competencies which were introduceNBg, each
subject prepared with overall competencies forsthigiect for the whole secondary school educati@htzsed on
the competency levels planned in each subjecteagthde levels. The competency levels have beesniaed
horizontally through the subjects. The competeraels for each subject are organized as subjectndiemt
competencies and general competencies. Teacheexpeeted to carry the subject based competenitiesgh
their classroom activities. Ginige (2007) who hehtlés curriculum reforms, stated thus: “The corepey-based
curricula now developed on a series of subject Weég@et competencies that are subdivided into twanore
competency levels, provides the main vehicle ttizedhe new curriculum vision, the content, at tigart of each
competency level, confined to a few relevant toging sub topics will certainly contribute to a retilon in the
curriculum load.”

In addition, new curriculum reforms also proposdsl ifstructional method for teaching and learning
activities. NIE prepared Teacher Instructional Manfor each subject and it included model lessoith the
applications of 5E instructional approach. Teaclaeesrequired to develop their own activity plaos developing
competency levels through the lessons and apmlitatbf 5E instructional approach in the classrooheschers
should be given more attention to develop studemntpetencies through “exploration” by students (I0D9).

To realize the intended goal of the modernized aenry based curriculum reforms, it further
emphasized on roles of teachers in the classrobhesreform suggested that teachers should chamgertte as
transformational in the classroom learning andhiggractivities. In the new dimension of the rofdeachers, they
are expected to become resource persons anddemtit (NIE 2009).

Further, Number of new subjects is introduced adtrriculum reforms. The subjects:

First language (Sinhala/Tamil), Second Language nh@a/Tamil), Religion
(Buddhism/Hindu/Islam/Christianity...etc.), English, Mathematics, Science, History, Geography, Life
Competencies and Civic Education and Health & RaysEducation as compulsory are taught at théojun
secondary (Grades 6-9) students. Students atethid tan choose two additional subjects from thgesis such as
Art, Dancing, Drama & Theatre Arts, Oriental Musind Practical & Technical Skills are optional sulgefor
Grades 6-9. In addition, the new way of subjeceoitbasket system) has been introduced at thersesondary
level (Grade 10 and 11). Students are taught wittsubjects at this level. Six subjects such ast Frsyuage
(Sinhala/Tamil), Religion (Buddhism/Hindu/ Islam/i@tianity...etc.), English, Mathematics, Science &fistory
are introduced as core subjects. And studentseapgired to choose other four subjects based an ititerest,
from the three subject baskets which are includéti warious subjects of Art and Commerce, Aesthetid
Technical fields. Nevertheless, the new subjecectiein at Grades 10 and 11 was questioned by mady a
criticized. It was criticized that the new subjenfjanization is irrational and do not help to tlaahced personality
of students (NEC 2009).

In addition, a few studies related to the 2007iculum reforms were available (Gunawardena et @102
a, Gunawardena et al. 2010 b, Perera 2008 & 20B8hawardena et al. (2010 a) examined the degrberizontal
integration of the modernized curriculum introduegdecondary level (Grade 6-11) since 2007 whilaa®verdena
et al. (2010 b) worked on a study to examine thgreke of horizontal integration of the modernizediculum
introduced at secondary level (grade 6-11) sinc@720and examined the degree of vertical integratibrihe
modernized curriculum introduced at secondary légedde 6-11) since 2007.

Perera (2008; 2009) carried out on evaluation efftocess of development and implementation of cilawculum
in 2008 and 2009. Both studies were formative eatidn of the curriculum reforms of 2007 and evabdajust
immediately of implementing reforms. The aims oé tiwo studies were same but focused on differeatieg.
Major objective of the studies was to assess ther@af curriculum development and implementatioocpss in
relation to Grades 6 & 10 and 7 & 11. Under thisjanabjective, of the studies attempted to evaludie
curriculum development and reform at four base$ sascurriculum development beginning, planningcpss of
curriculum development, examine stage of curriculdevelopment and how far the curriculum implemeéatat
process has been successful. The scope of thestuds broader and attempted to examine manyblesian the
systems. Perera’s (2009) study on an evaluatiothefprocess of development and implementatiorhefriew
curriculum in grades 7 and 11, aimed to assessahge of curriculum development and implementagioocess in
relation to Grades 7 and 11. The findings of #tisly were illustrated in this study as follows:
l. The 5E model is less accepted by stakeholdersedigding learning events, a more suitable formattbha
be used.
I. The awareness programmes have not been efficienign Use of an accepted model to evaluate the
programmes is necessary
M. There is mismatch between curriculum objectives aedtrally controlled examination system. An
authentic assessment programme has to be impledgnente
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V. Before implementation at national level, the curtien has not been pre-tested and a formative etiafua
process at all stages is essential.

Perera’s another study (2008) was an evaluatidheo€urriculum introduced to Grades 6 and 12067.
It concluded that
l. The new curriculum was not founded on a clear thigzal base and had not been guided by findings of
empirical studies. It was seen as a further stepe educational reform process initiated in 1997.
Il. Existing curriculum had not been able to fulfil teident or social expectations due to heavy acamdem
bias, excessive examination domination and ladielefrance to the needs of changing world.
M. Even though the existing curriculum had raised eoms among various stakeholders due to inability to
achieve national general objectives and develogm¢rcompetencies, no formal collection of inforimat
or studies had been done on the need to re-ddségrutriculum.
V. No attempt had been made to gain insights fromratbentries to address shortcomings in the cuwioul
There was a lack of consensus regarding the agptepess of the 5 method.

V. Identified shortcomings in the existing curriculumad not been prioritized nor had what needs to be
prioritized in the new educational reforms beemtiied.
VI. The development of a competency based curriculuirblean initiated.
ViII. Curriculum developers had separated some of tlegrated subjects according to the current needs. A

attempt has been made to plan the curriculum retefaa student by including information relevant fo
students’ day to day life.
VIII. An attempt has been made to sustain the vertitegjiation in the curriculum. Yet learning actiggito
ensure horizontal integration of different subjdeisght in the same grade has not been identified.
IX. The formative assessment process is being suffigiearried out.
X. An effort has been made to plan learning activitiessuit students as identified n psychological

foundations.
XI. No pre-testing of educational learning materials baen done.
XIl. No formal procedures had been in place to idestiyrtcomings in formative evaluation.
XIil. No plan to modify learning materials as necessaxy wsible.

In addition, studies of Sharifah Nor & Nawasthe€201@; 2014), Nawastheen et al. (2014), and
Nawastheen and Sharifah Nor (2016) also revealadtiie teachers concern themselves towards newatinos
and usage of new innovation of the modernized culrim reforms in Sri Lanka. In these studies, isi@und that
though the teachers’ concerns towards new innavatfdhe curriculum changes were high but the daisage of
the innovation at the classroom level is very IGvis clearly shows that the teachers were reludiarthange
towards innovations of the curriculum.

Conclusion

Even though Sri Lanka is a developing country,as lthe highest achievements in education. Thisrpape
talked about the geography of Sri Lanka briefljdaled by discussion on policy of education as vaslipresent
educational system of the country. Historical depatents in the education and curriculum of the tyuwere
discussed briefly. Discussions on curriculum refenparticularly in the periods of 1972, 1998 and 20&re also
presented in this paper. In addition a number ofliss related to the curriculum reforms of the d¢punvere
examined in this paper.
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